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re, aesthetic education is built on the basis of achieved in the end-for relaxation leads under dombra.

Korkyt-ATA, Asan Kaygy, Chalkis, Aktamberdy, Bukhar Zhyrau, Makhambet, Director,
Abai, Almaty, Birzhan, Mukhit, Nurdogan, Zhambyl, Nurpeisov, Kashagan, N of Chernitsa,
Aubakir Kerderi, Kazangap, Tattimbet, Dauletkerei, Abylai Sugur.b. the name of the works of
famous and bright personalities has given the country not only training in educational institutions
samples that theoretical conclusions formed on the basis of the introduction of educational sources
of the Holy instrument of dombra.

In the conclusion, I want to say that Dombra is as Symbol of Kazakh People. If you can’t play
the dombra you should respect this instrument. If you don’t respect this instrument you don’t
understand the soul of Kazakh people.
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AMUWPXAM3UH, H.K. AKBUY)KYPOBA, C.K. ECMAT'AHBETOBA, 1I1.K.

JOMBBIPA ACIHTABBIH YUPEHYIII TOIIINEH MEHI'EPY ITH MAHBI3bI

byn makanaoa, mexmen xabvipeanapvinoa, diceke MY3bIKALIK CMYOusiapoa 0ombvipa Yyiipmecine
KambiCbln JACYP2eH OKYUbLIapObly 0oMOblpa acnabvln monnen dipiece mMeneepyoiy Maybl30blLIblebl KAPAc-
muipvinean. OKyubliapoviy 00mMoObipaza 1aublKmanean Oipreule nedazo2uKkanvly penepmyapsl KeamipiieeH.
Lombvipa acnabvinviy oKywsiiap2a bepep mapobueci MeH Kadip-Kacuemi co3 emineer.

Maxkanansly MaHIH auwamoli cO30ep: MY3blKa, OKYWbLLIAD, Ne0d20SUKAIbIK penepmyap, 0omowipa,
OH-KYU, pyXaHu OQunbiK.

AMHWPXAM3HH, H.K. AKBYXYPOBA, C.K. ECMAI'AHBETOBA, II1.K.

3HAUEHUE UT'Pbl THCTPYMEHTA JJOMBPA C TPYIIION YYAILIIAXCS

B smoui cmamve paccmampusaemcs 3nauenue cpynnogol uepbl Ha 0omope ooyuarwuxca ¢ 0omMopo-
BbIX KPYIHCKAX 8 CIEHAX WKOJIbL UNU 8 MY3bIKATbHbIX cmyousx. Takoice paccmompensl HeCKOIbKO nedazoiu-
yecKux penepmyapos ous yuawuxcs. Paccmompenvt gocnumamenshvie Cmoponbl 00MOPO8020 UCKYCCIEA.

Knrouesvle cnoea: mysvika, yyawuecs, nedazocudeckuii penepmyap, 0omopa, my3vikd, OVYXO8HOe
bozamcmao.
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"FORMATION OF PROFESSIONAL-AESTHETIC READINESS
FOR FUTURE TEACHERS OF FINE ARTS"

Abstract
The essence and structure of vocational readiness of students of higher
pedagogical institutions for the implementation of pedagogical activity is conside-
red in the article. The theoretical and methodological foundations of the formation
of the professional readiness of students of higher pedagogical universities are
described. The main types of readiness are revealed. Generalized requirements for
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professional and pedagogical training of teachers of fine art are generalized. The
definition of professional and aesthetic readiness of future teachers of Fine Arts is
given. Three structural components of the professional and aesthetic readiness of
the future teacher of Fine Arts for professional activity are singled out.

Keywords: readiness, professional-aesthetic readiness, Fine Arts , teacher,
teacher of Fine Arts , students of art faculties of teacher training Universities.

1. Introduction

In the program documents of Russian and Kazakh education at the present stage it is noted
that one of the conditions for improving the quality of general education is "a more complete use of
the moral potential of art as a means of forming and developing ethical principles and ideals for the
spiritual development of the individual". These provisions of the Concept are a strategic line in the
field of artistic and pedagogical education and expand the possibilities for the professional training
of the teacher of Fine Arts, make the teacher understand more deeply his role in the transfer of
aesthetic culture to the younger generation, makes him responsible for his artistic and pedagogical
education and his own spiritual appearance.

These provisions correlate with the purpose of the educational program in the field of training
students in the specialty of Fine Arts — to prepare competitive specialists who have key, professio-
nal and special competencies and are able to carry out productive artistic and aesthetic activities in
educational and cultural institutions.

Students of art faculties of pedagogical universities should be formed clear moral and aesthe-
tic orientations, criteria for evaluating beauty in art and the surrounding world are worked out, and
the foundations of pedagogical mastery laid. Future teachers of Art should be aware of aesthetic
culture. Therefore, the professional and aesthetic readiness of future teachers today requires an
accurate understanding of the possibilities of its formation in the conditions of the educational
process of the university.

2. Materials and Methods

The problem of professional readiness for pedagogical activity was considered in the works of
N.V. Kuzmina, Yu.N. Kulyutkin, V.A. Slastenin, etc. Psychological and pedagogical studies de-
monstrate a wide range of the definition of professional readiness, considering it as the availability
of abilities (B. G. Ananyev, S. L. Rubinstein), the quality of personality (K. K. Platonov), situatio-
nal state P. A. Rudniv, complex integral properties of the individual (I. Shirinsky), capital subjecti-
ve education (L.V. Kondrashova). Scientists A.E. Antipov, R.I. Penkov studied the questions of rea-
diness for the professional activity of the class teacher, A.I. Mishchenko — for the work in the
extended day group, N.A. Ustelymova — formation of readiness of the future teacher of a foreign
language, S.M. Korpienko — for the work with parents, A.V. Agaeva — the formation of commu-
nication readiness, T.D. Suslov — for musical and aesthetic work in primary school, etc.

3. Discussion

A.Ts. Putea claims that readiness for pedagogical activity differs in nothing from any other
activity, representing confidence of the individual in the forces, an optimum level of excitement,
understanding of self-motivation and an orientation of all actions on achievement of the objectives.
It is possible to argue with this statement since, in our opinion, readiness is more difficult category,
than any usual action and represents multilevelled, multidimensional system which essence is
defined by specifics of activity.

The versatility and complexity of the professional readiness of the teacher makes the resear-
chers look for the essence of readiness. Thus, K.K. Platonov regards professional readiness for
pedagogical labor as an integral property of the individual, the beginning of the formation of which
lies in the substructure of experience, i.e. conditioned, first of all, by knowledge, skills [1]. G.A.Ni-
zamov assumes that such professional qualities as ability to organize one's own and collective
scientific work, ability to see an innovative future, ability of self-organization and self-development
can be referred to professional readiness [7].
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M.I. Gay, E.V. Polevnichaya, L.V. Romanenko, T.A. Taskavaeva, et al. consider readiness for
pedagogical activity through a polyvariant examination of its essence, conditioned by the functional
differentiation of the tasks of the professional activity of the teacher [9].

The work of M. I. Djyachenko and L.A Kandybovich has a huge value in the research of the
matter. Readiness is considered by scientists as a fundamental condition of success of any activity
in which not only conscious requirementss are joined, but also conscious tasks, models of probable
behavior, definition of an optimum way of activity, an assessment of own opportunities, also
achievements of a certain result.

V.A. Slastenin gives the most complete definition to professional readiness for pedagogical
work and also notes its versatile essence [4]. The scientist refers to readiness indicators the ability to
identify itself with others or perspective ability; a psychological state, the persons reflecting
dynamism, richness of internal energy, will, initiative and so on. Also the author includes into this
definition emotional stability; the professional and pedagogical thinking understood by him as the
search of success and failures causality; ability to predict results.

4. Conclusions

Thus, an analysis of scientific literature on this issue makes it possible to draw certain conclu-
sions, which consist in the fact that readiness is considered by researchers as:

- active state of personality, caused by the type of activity;

- consequence of activity;

- quality, which determines the setting for the solution of professional situational tasks;

- prerequisites for targeted activities;

- form of the subject's activity, which is included in the general flow of his actions and,
despite some similarities in readiness and requirements, is a complex structural formation.

The determination of readiness for pedagogical activity in the scientific literature is interpre-
ted depending on the approach of the study. Thanks to this, several types and forms of readiness are
singled out: personal, professional, psychological, moral, motivational, etc.

Most of the scientists note the predominant role in the readiness for pedagogical activity of
personal readiness, "... personal readiness presupposes a reflexive focus on the profession, the per-
son's worldview, broad and systematic professional-subject competence, didactic need and need for
affiliation" [5, p. 97].

Indeed, the teacher’s preparedness for activities can be considered as the teacher's personal
qualities such as erudition, goal-setting, thinking, intuition, improvisation, observation, optimism,
resourcefulness, foresight and reflection (A.K.Markova). Let's note that readiness is dynamic, and
many personal qualities of a person can develop and intermix. N.M. Shakirova notes that readiness
is a person's qualities, the formation of which depends on the received knowledge, and therefore "...
the future teachers and educators need to be given the most up-to-date knowledge and good
practical training" [6, p.19].

Researching the readiness for pedagogical activity, many scientists note that the teacher has a
certain requirements for the knowledge mastering, necessary for teacher work abilities. In our
research we understand requirement as steady desire, need for self-development. So, in the research
of L.A. Kondrashova attention is paid to a condition of satisfaction of the chosen pedagogical acti-
vity that is reached through desire of the teacher to self-development.

The structure of readiness for pedagogical activity is also important, according to scientists V.
N. Pushkin and L.S. Nersesyan who offered structure in the form of components of readiness for
professional activity: the first — a mental orientation of the personality, the second — an integrated
psycho-physiological component, the third component — in the form of structure of actions [7].

Possession of pedagogical technologies of education and training belongs to structure of rea-
diness of the teacher for pedagogical activity; the created pedagogical consciousness (Self-concept,
B-concept as the concept of the pupil and D-concept as the concept of activity); possession of
pedagogical equipment; having pedagogical abilities (communicative, perceptual, predictive, const-
ructive, didactic, gnostic, organizing, expressional) [8].
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Summing up, we can say that the teacher's readiness for professional activity can be consi-
dered in three components:firstly, the formation of the foundation in the form of solid knowledge;
secondly, the formation of certain qualities of personality, abilities, the orientation on which will be
reflected in the relationship between students, colleagues and in the pedagogical process; thirdly,
the requirements for self-development.

It can be noted that the above points are not exhaustive for some specialties, for example, for
Fine Arts teachers, because requirements for the preparedness of Fine Artsteachers can be
determined depending on the direction of their activities.

The profession of Fine Arts teacher in its professional basis is aimed at the artistic and
aesthetic development of students as an important condition for the socialization of the individual,
contributing to its entry into the world of human culture, as well as self-identification and the
affirmation of a unique individuality [9].

The understanding of the fine arts, Art studies elements, the theory of graphic activity,
development of practical drawing are included in the content of art knowledge as complex subject.
The fine arts acquaint students with a big range of art forms, such as: painting, graphics sculpture
knowledge, architecture and crafts. The content of the subject "Fine arts" is focused on the for-
mation of perception and studying of fine arts works, development of the creative attitude towards
surrounding reality and children's art creativity. "The fine arts are connected with surrounding
reality and help children to develop esthetic perception of the world, ability to observe beauty, to
differentiate, analyze and classify the esthetic phenomena of reality and works of art, thereby
cultivate the active esthetic attitude towards reality, abilities practically to apply art abilities in the
course of labor, educational and public work.

The main goal of the fine arts at school is to enrich the child spiritually, to teach penetration
into esthetic essence of a work of art. Thus, the fine arts are an effective remedy of esthetic educa-
tion of school students and opportunity to cultivate original esthetic qualities of the personality:
taste, ability to estimate, understand, and create the fine. Implementing full esthetic education of the
child at school age, it is possible to provide formation of the personality who will combine spiritual
wealth, true esthetic qualities, moral purity and high intellectual potential in the future.

These conclusions can be fully attributed to the content of professional and pedagogical
training of Fine Artsteachers in a higher educational institution. According to the requirements for
professional and pedagogical training of teachers, the following activities are actualized:

- educational (social, pedagogical, teaching) in various educational institutions;

- cultural and educational (lecturing, conducting talks on art, excursions to museums, galle-
ries, monuments of architecture and national culture);

- art production, which involves work in the field of interior decoration, exteriors, work as an
artist in the enterprise, as an artist of a book in the printing industry:

- research and methodical, which is aimed at solving urgent problems of art pedagogy,
personality development psychology; the development of new approaches to teaching Fine Arts,
new methods of teaching students; the construction of a new content of art education;

- artistic and creative, which assumes the direction of the teacher of Fine Arts to create works
of art on painting, graphics, sculpture, arts and crafts [8].

However, according to the candidate of pedagogical sciences I. A. Mikhailov, along with all
the above activities for future Fine Arts teachers, aesthetic preparedness is important, because "The
specificity of artistic activity, in which students of art faculties are immersed, lies in the fact that in
it, as in any other one, the aesthetic concentrates. The desire to create "according to the laws of
beauty" educates the world relation, determines value orientations, develops creative and associa-
tive thinking, teaches to perceive and evaluate art and reality aesthetically"[5].

Also an experiment was conducted with students of art faculties, it became clear that art stu-
dents became more creative due to the reorganization of the prefrontal white matter, but did not find
any significant changes in perceptual ability or related nervous activity in the students-specialists
compared to the control group.
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The development of the aesthetic consciousness in the Fine Arts teachers is closely connected
with the character of the formation of professionalism in the teacher, designed to carry out the
aesthetic education of schoolchildren. It should also be understood that the foundation of aesthetic
readiness is the individual's ability to aesthetic perception and empathy, his aesthetic taste and the
formation of an aesthetic standard [3]. Aesthetic education is the formation of not only value attitu-
des to the person's surrounding reality, but also the disclosure of creative possibilities, the tendency
of a person to surround himself with beauty, which leads to the embodiment of aesthetic values in
pedagogical and labor activity, in everyday life, in behavior, and in art. Therefore, today the
professional and aesthetic readiness of future Fine Artsteachers needs a precise understanding,
including the possibilities of their formation in the educational process of the university.

Under the professional and aesthetic readiness of future Fine Arts teachers, we will under-
stand the diverse, integrated education of the individual, who possesses the full aesthetic knowled-
ge, methodical skills to use aesthetic knowledge in the educational process, the desire for creative
self-realization in artistic and pedagogical activity [4].

We have singled out three structural components of the professional-aesthetic readiness of the
future Fine Arts teacher for professional activities:

- cognitive component — the measure of the formation of this component is expressed in the
presence of professional competence in the field of aesthetic education. The basis of this component
is objective knowledge of the aesthetic culture in the context of professional activity; the ability to
historical analysis of art as a cognition of the surrounding reality; reduction of categories of analysis
of artistic content in the works of fine art; the student's personal awareness of his personal aesthetic
culture, the future teacher's definition of his role, status and functions in the contemporary aesthetic
education of the younger generation);

- the emotional-value component, as the totality of the teacher's value orientations in profes-
sional activity; emotional excitement of the process in relation to the values of aesthetic culture;
aesthetic connection, acting as the unity of the sensible and rational; the ability to capture emotional
experiences in the aesthetic emotions of children in the process of visual activity.

- personality-reflective component — the criteria for the formation of this component is expres-
sed in the professional-aesthetic orientation of students, where the degree of formation is "internal
positive motivation", because there is a change in activity in a personally important plan and the
ability to perform a consistent analysis of professional activities in the aesthetic education of scho-
olchildren and the comprehension of its results.

Thus, the process of forming the professional and aesthetic readiness of future Fine Arts
teachers should be carried out taking into account national characteristics and ethnic traditions that
are aimed at involving students in the process of aesthetic and cultural activities.
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Pe3tome
byn maxanaoa srcozapel nedazocuxanvix sHco2apuvl 0Ky opulHOapvl cmyodeHmmepiniy Oetineney oHepi
MAMAHOBIKMAPBIHA  KaCIOU JiCoOHE DCMEemUKanblK OaubiHObIKMbIY MaHI  alKkbiHOANObl. bBeitineney oHepi
MY2ANIMI JHCYMBICLIHBIY KOCIOU JicoHe ICMEemMUKANblK Kypamoac benikmepiniy magvlnacol autbliadvl. Kazipei
3amanavl Oinim Oepy canacvlnoa Oelineney OHEpiHiY MY2ALIMIHIY MaO0eHuemin OaublmamolH OHepOoiH
MOpanvOviy aneyemin nanoarawy xasxcem. Conoau-ax 6onrauax myeanimoepoiy Oetineney ©Hepi KaciOu-
ICMEMUKAIbIK Kbl3Memine OaublHObIKIMbIY il KOMIOHEHMI OOIHOI.
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OPJAIIIEBA, M. K., INTIOXOTEHKO, B.H.
«®OPMHUPOBAHUE ITPO®ECCHOHAJIBHO-OCTETUUYECKON TI'OTOBHOCTH BYJIYIIHX
YUUATEJER W30BPA3BUTEJIBHOI'O HCKYCCTBA»

B cmamve paccmampusaemces cywnocms u cmpykmypa npogeccuonanibHO-3Cmemuy4eckoi 20MmogHO-
cmu cmyoeHmos nedgy308 K 0Cyujecmenenuio nedazocuyeckoil oeamenviocmu. Onucvi8aromces meopemuxo-
Memo0o02UYeCKUe OCHOBAHUS NPOYeccd @OPpMUPOsanus npopecCUoOHANbHOU 20MOSHOCMU CHLYOCHMO8
neosy308. O60Owensvl 0CHOBHbIE MPeO08aHUs K NPOPECCUOHATbHO-NEe0a202UdecKoll N0020mosKe OyOyuux
yuumerneu uz00pazumensvro2o uckyccmea. [laemcs onpeoenenue npogheccuoHaibHO-3CmMemuieckol 20moeg-
HOCIMU, 6bIOENAIOMCL MPU CMPYKMYPHBIX KOMHOHEHMA NPOPEeCCUOHATbHO-ICMEMUYECKOU 20MO8HOCHU
0yOywe2o yuumeins u300pa3UmMenbH0O20 UCKYCCmead K npoghecCuoHaIbHoU 0esimeibHOCHU.

Knrouesvle cnoea: comosnocms, npogheccuonanbHo-3¢memudecKkas 20Mmo8HOCHb, CMYOCeHMbL Xy00-
HCECMBEHHBIX (PAKYIbINEMO8 Ne08Y308.

OP{[AIHEBA, M.K., IVIOXOTEHKO, B.H.

BEUHEJIEY OHEPI II9HI BOJAIIAK MYFAIIMIAEPIHIH K9CIBU-OCTETUKAJIBIK
JASAPJIBIKTAPBIH KAJIBIIITACTBIPY

Maxanada scozapvl 0Ky ophbl CMyOeHMePIHiY KICIOU-3CmMemuKanblk 0atblHObIEbIHbIY MAHbI30bLIbIb]
Kapacmulipbvlazan. Koeapbi 0Ky OpHbL CMYyOeHMMEPIHIY KICIOU-I2CMemuKanslk 0aublHObIZbIHbIY TMeOPUSLIbIK
Jicone a0icmemenix mManimemmepi ycvinvliean. belineney enepi nani borauax myeanimoepiniy kaciou neoa-
202UKANLIK, OdAPAbIZbIHA KOUbLIAMbIH mananmap dicytiece Keamipineen. Kacibu-acmemuxanvix OatiblHObIK
YebIMbIHA aHbIKmama Oepinin, Oetineney oOHepi NoHi OoONAUIAK MYEANIMOEPIHIY KaCIOU-ICIMEemUKaniblk
OQUbIHOBIELIHBIY YUl KYPLILIMObIK KOMNOHEHMI AHbIKMALObL.

Maxanansiy MaHIH auwiamolH cO30€p: OAlLIHOBIK, KICIOU-ICTNEMUKANBIK OAUbIHObIK, Ne0d20SUKALbIK
JHC02apevl 0Ky OPLIHOAPSI, KOPKeM oHep (aKyibmeminiy cmyoeHmmepi.

V]IK 316.342

bonoapenko, I0.4.,
KaHouoam guiocogckux Hayx,
ooyenm kagpeopwvl gunocouu
KI'Y um. A.baiimypcvinosa

TOJEPAHTHOCTD: HITAMIIBI U PEAJIBHOCTbD

Annomauusn

Cmambs nocesuwjeHa akmyaibHou U npoOieMHOU meme moaepaHmHocmu,
60KpY2 KOMOPOU uoym HecMmoaKaembvle cnopbl. Aemop obpawjaem 6HUMAHUE Ha
83aUMOCEA3b NPoOIeMbL MOJIEPAHMHOCIU C 60NPOCAMU NOCMMOOEPHUIMA U UCHO-
puu peruuu u HazasiOHo 0eMOHCIMPUPYem WmMambl, OeMOHCMPUpPYemble COBPEMEH-
HbIMU Macc-meouda.

Knioueswie cnoga: monepanmnocmes, wmamnsl, HOCMMOOEPHU3M, ceMeli-
Hble U MEANCTUYHOCHHbIE OMHOWECHUS, MEHCIMHUKA, PETUUSL.
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