Hcnonp30BaHe TyXOBHOTO HACJIEAWs BBIIAIONIMXCS OMEB B IIporecce oOydeHHs He TOJIBKO
MOBBIIIAET SA3BIKOBBLIE CIIOCOOHOCTHU CTYACHTOB, HO W BBICTYIACT BaXXHCHIIIMM BOCITUTATECIHLHBIM
CPEZICTBOM.

VYMeHHe NpaBUIBHO TIOCTPOUTH Oecely, JOKa3bIBaTh CBOIO TOUKY 3PEHUS U NPUHSTH IPYTYIO
— OYCHb BaKHO. Paznnuus B HAMOHAIBHO-KYJIBTYPHBIX TPAJULHUSAX PEUYEBOrO OOLICHUS U MOBEIE-
HUA Yy pa3HBIX HApOAOB CYHICCTBCHHBLI. N 4yT0OBI BOCIIUTATH TOJICPAHTHOCTb, TO €CTh YBAXXCHHUC U
TCPIIUMOCTD K A3bIKaM W KYJIbTYPC, HAJIAAUTh B3aMMOOTHOIICHHUA MCXKAY JIFOJAbMH PAa3HbIX HAILUO-
HaJIbHOCTEH, HEOOXOMMO YUUTHIBATh OCOOCHHOCTH PEUEBOT0 TIOBEIECHHS HApOI0B, IPOKUBAOIINX
B OZIHOM TrocypaapcTse. [loaToMy Bo3poaniiach STHOPUTOPHKA.

DOTHOPUTOPUKA W STHONENATOTUKA M3YYarOT MPOIECC COUATBFHOTO B3aMMOICHCTBHS M 001IIe-
CTBE€HHOI'O BOBHeﬁCTBHH, B X01€ KOTOPOI'0 BOCIIUTBIBACTCA, Pa3BUBACTCA JIMYHOCTD, YCBaWBaromiasa
COLIMAJIbHBIE HOPMBI, IEHHOCTH, OIIBIT; COOMPAIOT M CUCTEMATU3UPYIOT HApOAHbIE 3HAHUS O BOCIIHU-
TaHUU U OOYYEHUH IETeH, HAPOAHYIO MYJPOCTh, OTPAKEHHYIO B PEIUTHO3HBIX YUCHHSX, CKa3Kax,
CKa3aHUiIX, 6I>IJ'II/IHaX, nmpuT4ax, rneCHAX, 3arajkKax, nmocCjioBulax U IMOroBOpPKax, urpax, Urpyukax, B
CceMEITHOM M OOIIMHHOM YyKJaje, ObITe, TpaIulusaX, a Takke QUiIocoPpcko-3THIecKre, COOCTBEHHO
neaarorn4eCKue MbICJIM U BO33pCHUS, T.C. BECb HCI[aFOFI/I‘-ICCKI/Iﬁ IHOTCHL A, OKa3LIBaIOILII/II>'I BJINA-
HHE Ha MPOLIECC UCTOPUKO-KYJIBTYPHOr0 (POPMHUPOBAHUS TUUHOCTH /3/.

Takum 006pazom, comepkaHne PUTOPUIECKOTO 00pa30BaHMs B By3€ JOJDKHO BKIIIOYATh TE Ma-
TEPHAJIbI, KOTOPBIC OAIOT BO3MOXXHOCTb BOCHHUTHIBATE Y MOJOACKH HAIIMOHAJIBHBIC YYBCTBA W Ha-
LIMOHAJIbHYIO TOpJ0CTh. BocnuTanue monuKyJbTypHOM JIMYHOCTH MPEAIoaraeT 0CBOeHUue coOcCT-
BEHHOHM KYJBTYpPbl B paMKax IPOrpaMMbl I10 STHOPUTOPUKE, a TAKKE U3YUYEHUE KYJIbTYPbI APYTUX
HapoZoB ¥ (OpPMHUPOBAHNE MMO3UTUBHOTO MHTEpeca K TPAAUIHMAM U OObIYAsM JIPYTrUX HAlMOHAIIb-
HOCTEH, BOCHHTAaHHE JOOPOKEIATEIFHOCTH M OTKPBITOCTH B IIPOIIECCE OOMICHNUS C MPEACTaBUTEIs-
MU JIpYyTUX pac U HAIllMOHAJIbHOCTEH, pa3BUTUE MOTPEOHOCTU B U3YUYEHUU SI3bIKOB MEKHAI[MOHAIb-
Horo obmienus. [Ipobiaema BocmuTaHus TEPIUMOCTHU K UY>KUM KYJIbTypaM, IpoOyKIeHUsI HHTepeca
¥ YBXCHUS K HAM, TIPEOJOJICHHS B ce0e YyBCTBA pa3IpaKeHUsI OT HEMOXOXKECTH JIPYTUX KYJIbTYP
OCTPO CTOHT B HACTOSILEE BPEMSI.
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ASSISTING STUDENTS’ AUTONOMY IN BUILDING THEIR TEACHING SKILLS
THROUGH THE INTERACTIVE WEB

Kudritskaya M.,
Kocmanaticxuii cocyoapcmeennuiii nedacoeuveckuil uncmumym, Kazaxcmarn

I. Background

e Who are the learners?

The learners are third-year students training in specialty “Foreign Language: Two Foreign
Languages (English and French/German)” with the intended qualification of an FLT teacher,
Bachelor of Education. They all come from a variety of places in Kazakhstan mostly from the North
of the country, but there are some students from Uzbekistan.

Students’ native languages are mostly Kazakh and Russian, with a few people speaking other
languages natively, such as Uzbek, Korean, Ukrainian, Byelorussian, Azerbaijani and Chechen.
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About half of the students study on the basis of the state scholarship, some have scholarships
from their local authorities on condition they return to their home village on completion of their
studies, and about a third part of students pay for their education.

Most of the students are highly motivated and eager to learn foreign languages, though some
of them intend to use their knowledge of languages in other spheres outside education, which makes
them less motivated in the course Modern Methods of Foreign Language Teaching.

e What is the setting?

Kostanai State Pedagogical Institute has been an educational centre of Kostanai oblast since
1939 with three specialties: Mathematics, History and Russian. Now it trains students in 22 special-
ties, the number of students exceeds four thousand people, teaching staff about four hundred people.

Training is carried out in accord with the credit system and involves three types of asses-
sment: formative everyday assessment, summative assessment twice each semester, and final
assessment — examination at the end of the course.

There are specialized classrooms for teaching languages, a number of computer classrooms,
whiteboards are installed in some classrooms, and there is wireless DSL internet connection in a
few areas, which is free. There is a scientific library where students can either borrow books or
work in the reading halls or computer classrooms with internet connection.

Modern Methods of FLT is a three credit course which means two lecture hours, a practical
class, three hours of teacher-coordinated student work, and three hours of independent student
research each week during the fifteen weeks of the semester.

The course is included into the compulsory part of the curriculum and its prerequisites are
English of at least B2 level, courses in General Pedagogy, Ethno pedagogy, General and Age
Psychology, History of FLT Methods.

For lectures all eighty-two students come together; they have practical classes in groups of
eight to twelve, and teacher-coordinated work hours with two groups, i.e. about twenty students.

e What are the course goals?

The course objectives according to the ABCD model presented at Penn State Learning Design
Community Hubhttp://ets.tlt.psu.edu/learningdesign/objectives/writingobjectives/ are as follows:

Cognitive (comprehension) level — C: Being straightforwardly introduced to practical
implementation of both commonly used and less commonly used methods of FLT during the lec-
tures, A: trainee teachers B: will be able to adequately identify the method used by an experienced
teacher in the video they watch at their teacher-coordinated classes and explain how this method
meets the students’ needs according to their level D: in fifty words or more

Cognitive (application level) — C: Being provided with the requirements for the modern class
modeling and lesson organization in FLT, A: trainee teachers B: will be able to work out a set of
criteria by which to critically observe and reflect on classes with reference to the students’ age,
language level and motivation D: in a rubric of at least seven criteria measured between grades from
‘excellent’ to ‘poor’

Cognitive (problem solving/synthesis level) — C: Having learnt about lesson planning and
classroom management, the three-stage procedure for teaching language skills: pre-, while-, and
post activities A: trainee teachers B: will be able to choose the appropriate method for their
classroom that would meet their students’ needs and to successfully model their class, vary the
activities, apply modern language laboratory equipment. They will demonstrate their choice in a
series of short (fifteen minutes) lesson fragments at their practical classes D: as measured by the
checklist by an observer based on the developed rubrics

Psychomotor — C: Given an idea how to expand their knowledge in innovation materials A:
trainee teachers B: will try to use the modern technology and present the results of the web quests
they perform as a part of their independent research at the teacher-coordinated classes D: in a Power
Point or other presentation during ten minutes or less

44



Affective — C: Given an opportunity to work as a teacher in their demonstration lessons A:
trainee teachers B:will form a positive attitude to the teaching profession and develop their
creativity D: that will be shown in their diaries, one entry of at least one hundred words per week

e What are the student needs?

The Concept of Education Development in the Republic of Kazakhstan until 2015 and The
State Program for Education Development in the Republic of Kazakhstan in the period 2010-2015
give clear orientation to the considerable changes in the sphere of foreign languages education. Such
changes cannot be achieved without highly professional foreign languages teachers. They have to:

—possess a knowledge of the foreign language compatible with the world standards;

—be fully aware of the modern foreign languages teaching methods;

—be able to effectively choose between the existing methods and technologies those which
answer the demands of the concrete teaching situation

—work to achieve the final goal of foreign languages education, i.e. formation of their
students’ communicative and intercultural competences.

All this, in its turn, arise the question of professional training of young and serving teachers.
Nowadays the time of scientific and technical revolution appreciably has changed and has complica-
ted the role of the teacher at school. He is not only a source of information for the pupils, but a person,
who organizes and directs the process of studying and upbringing, influences the pupils by his
personal characteristics. That’s why great hopes are assigned to the teacher of new generation in our
country. Teachers need to put much effort in modeling class, vary the activities, apply modern
language laboratory equipment, expand their knowledge in innovation materials and change their
attitude to modern technology. Only a creative teacher can bring up a creative person. For this reason,
creativity gets an important sounding nowadays, the creative approach to the planning of a lesson is a
pledge of successful realization of communicative method of foreign language teaching and learning.

In connection with ongoing efforts to promote proficiency in communicative performance of
language students, instructors of foreign languages and ESL/EFL continually seek to make maxi-
mum use of precious limited contact hours in the classroom to provide the learners with the most
beneficial combination of language and culture in authentic situations’ contexts.

Lectures are delivered to the whole course of students in the form of problem solving discus-
sion, which may be whole class, pair or group work; they are supplemented with Power Point
presentations, video materials (Jeremy Harmer How to Teach English Longman, 2007 and Teaching
Speaking DVD training booklet, British Council, 2008)

Practical classes in smaller groups (8-12 students) are held in the form of workshops; first
four weeks they are done by the lecturer with trainee teachers as students and further the lecturer
becomes an observer, and trainee teachers take turns in holding their demonstration lessons of 15
minutes, all other members of the group being students. These mini lessons are followed by an ana-
lysis first by students, then by the lecturer. Whether they get a chance to teach or not, all students
are required to prepare a lesson plan for the 15 minutes according with the topic of the practical
class. Topics include teaching pronunciation, grammar, vocabulary, and the four language skills,
also a dictation, a video lesson and a complex lesson. The complex lesson is planned for 45 minutes
and is not performed in full, but described by the trainee teachers with the following analysis. All
lesson plans are checked and evaluated by the lecturer and returned to the students. By the end of
the semester they form a trainee teacher portfolio together with the prepared handouts, video and
audio recordings and texts.

Teacher - coordinated classes are devoted to the discussion of theoretical issues preceding
the practical classes and are held in the form of discussions, round tables, role plays and web quest
presentations.

IL. Issue or problem that started the project

Our curriculum includes two lectures a week accompanied with a practical class for each of
the eight smaller groups and three classes for students' work under the teacher's guidance in four

45



bigger groups of twenty. Students also have to spend at least three hours a week doing their own
research in the field that should result in their course paper at the end of the course.

That's a lot of work for both students and me! But taking into account the fact that this is their
central course in training to be English teachers, one should accept all the requirements are quite
logical.

There are a lot of needs in my situation that technology can assist, but I think I would rather
focus on students' independent research and its assessment.

First of all, most students find it difficult to choose the necessary information concerning their
research topic. They go to non-authentic sites and follow old-fashioned or far- from-science
resources, and/or plagiarize from them. As a result, they fail to disclose their research topic and
cannot successfully defend it at the end of term.

Another problem is assessment. Since it is impossible for one person to assist eighty students
in their research and course paper writing, I share this assessment part with my colleagues.
However, other teachers sometimes develop their own requirements that students do not feel
prepared for, or, on the contrary, show too much liberalism in assessing students' research.

I1I. Initial solution and expected response

I think I can address the problem that I presented in week 4: providing reliable sources to
students of Methodology of FLT course along with assessing their progress of working at their
course papers in the following way:

First, I started my page on Delicious.com and shared the link with my students. I thought this
would help students start their search, and lead them to becoming more autonomous as they start
their own Delicious pages.

Second, I created a rubric for the students to self-assess their progress in writing their reports
for the course paper research. When they check themselves and discover that some issue is missing
or weak, this must foster their enthusiasm.

Third, I opened a page at Nicenet.org for my students to share their experiences and ask for
help or ask relevant questions during their preparation of their course paper.

And finally, I made a webquest for my students to start using the Web in a more independent
and explorative way.

IV. Response and reflection

I introduced a number of changes into my course as I came along interesting information,
such as learner autonomy and multiple intelligences, and useful sites for teaching language skills.
This involved more technology into the course and produced a feeling of innovation in my own
teaching.

I asked students to enter the discussion on the Nicenet and welcomed and invited students to
discuss their problems with course paper. During two weeks only four of eighty students bothered
to register and write a couple of lines. At first I was not sure they even read my responses, but then
there developed some intercourse and students began to pay more attention. Then there was a
technical problem in Nicenet site and all our activities faded again. When the problem was resolved
students told each other of this tool and there was more activity on the site.Now there are eighteen
messages in the main discussion thread.

I introduced the rubric I had created a week later: I thought they should get used to something
new before they rush to another thing. Maybe it is not correct, I am not sure. I gave them the rubric
by the end of the week, printed on paper. I am not sure they will all pay enough attention to it in the
heavy load of the work they have by the end of the term.

I do not blame students: it is the first time in their lives they have been suggested to do such a
thing about their learning. They have no idea how they can benefit from this. I tried to explain, but
still they take it as only another assignment to do and try to minimize their efforts.However, the
students who participated in the Nicenet exchange and worked with the rubric said that it took some
load off them and they found these new instruments very inspiring.

46



It was not easy to combine teaching and improving the course at the same time, but I knew
these students will not have another chance: they only take this course once in their training. For the
next year [ plan to start with a Nicenet page from the very beginning, and we will learn how to
make rubrics earlier in the course. Webquest became a popular task

V. Changes made

First, I suggested them my page on Delicious.com http://delicious.com/marinakudr to find a
variety of teaching resources on the web. I expected students to choose from the variety of sites I
have found from them those that would suit their own needs.

Second, I created a rubric for assessing my students’ course paper and gave them the paper
version of it as they chose. Some students, however, asked for the link as well http://rubistar.4tea-
chers.org/index.php?screen=ShowRubric&module=Rubistar&rubric_1d=2253050&

Third, I opened a Nicenet page for my class http://www.nicenet.org/ICA/class/home.cfm?r
=278A2C3A-D441-86A4-E5C2723698156267&CFID=7585386& CFTOKEN=5f4¢51e23f27d20e-
4A0D74E9-DDB4-B259-29BEEEOBO19AC81A

I explored the wonders of Zunalwebquest making tool and tried to make a web quest for my
class and you can find it at http://zunal.com/webquest.php?w=171324

I also tried a new presentation type at Prezi.com http://prezi.com/989zxmpqpgro/lecture-on-
teaching-vocabulary/ for my open lecture class.

I conducted an additional class sharing my experience on how to open a Nicenet page and
how to create rubrics.

VI. Conclusion

1 I believe new changes should be planned ahead of time; the probable fiasco of my own
project can be the result of its being developed “right on the way”. I am thinking of doing it myself
next term and as advice to those who also strive to implement technological improvements into
their courses I suggest the following steps:

2 Explore the new technologies all the time: there is always something new that develops in
educational sphere.

3 As you find the right resources or tools, save the links into your Delicious.com or similar
site page.

4 Look at the curriculum of the course you teach and think what technological improvements
can be made in the syllabus.

5 Plan these changes for the students and yourself ahead of time, before the semester begins.
Assign tasks for every week; develop a routine for your students and yourself to follow.

6 Decide how you are going to grade students’ success and give them the evaluation tools at
the beginning of the course so that they knew ahead of time when they are expected to do what.

7 Share your resources with students, but tell them they should not limit their research with
you findings, encourage students to look for the new things themselves.

8 Create a forum for students to share their emotions and discoveries in the course of the work
they are doing.

9 Explain students how they can benefit from the implementation of the technological change
and from participating in the forum.

10 Analyze what students are doing on-line in your classroom sessions so that those who have
not involved feel they “are out of the game”, and to motivate active participants to continue their
efforts.

After the course, compare the resulting outcome with what you have had before implementing
the technological change; reflect and rethink your strategies for the next term.
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KA3AK TIVII CABAKTAPBIHIA TIJIAI UITEPYJAE KOIITIJIAIJIIKTI
KOJIZAHY KOJIJAPBI

Hypaxmemoea A.b., Kapaynosa K.M.,
M. Kosvibaes amvinoazvl Ne23 opma mexmebi, Kocmanaii x., Kazaxcman

EnGacer e3iHiH xonaaybiHaa «013 Oapiia Ka3aKCTaHABIKTap bl O1pIKTIpyIiH 0acThl dhakTopia-
PBIHBIH Oipl — e’iMI3IiH MEMJICKETTIK TiliH, OapibIK Ka3aKCTaHIBIKTApAbIH aHa TiTiH oJaH dpi
JaMBITyFa 0ap KYII KIrepiMi3/il )KyMcaybIMbI3 KEPEK» JereH 0oyiaTbiH. MeMIIeKeTTIK T casicaTsl
01371H eniMi3fe MeMJIEKEeTTEerl TUIAIK axyasabl, TUI KYPbUIBICHIH KaJBIITACThIPy MEH JaMbITYIbIH
HET13T1 (DaKTOPBI JKOHE YITApaNIbIK KapbIM-KaThIHAC TIEH KOFaMJIBIK KeNiciMIi peTTeyaiH Oip TeTiri,
emiMi3ae JKy3ere achIpbUIBIN KaTKaH casch pedopmanapIblH Kypamaac Oeleri eKeHMmIri Tajac
TyabIpMaibl. T casicaThIH TEreyipiHIi KYPri3y YIIiH OapJIbIK KYKBIKTBIK HET13ep KaJIBITITACTHI.

JKeke TyJIFaHBIHBIH ©31H-631 TaHy, HIBIFAPMAIBUIBIKIICH OiJlay, PyXaHH JamybIHa, JIHHUYCTa-
HBbIMbIHA €JIeMel e3re YIT oKUTIHe MelH1pOaHIbIIBIKIICH Kapay, MOJIEH! cyx0aTkKa naiibiH 00y, SFHU
©3iH1H Oenrii-6ip MoIeHUETKe THICTI €KEHIH ce3iHYy, COJ eMIp/i TaHAay >KOHE ICKe achIpy.

CoHIBIKTaH pecrmyOnuKaMbI3garel OuTiM Oepy Kyieci ekitunmi OutiM Oepy kyieciMeH
CHUTIATTaNaIbl, OJ1 ©3 PETIHJIC KONTUIAUTIKKE aifHAIa IbI.

Kasipri 3amanra caii 6is1im Oepy >KyHeciHiH TULIIK MaKcaThl MbIHAHBI YCTaHAIbL:

KONTUIIUIIK II€H STHOMOACHHUCTTIIIK;

op TUNJII ’KOHE MOJICHUETTI TONTAP/AbIH ©3apa TYCIHICYl MEH YHJIEeCYi;

OKYIIBUIAPJIBGIH ©3r¢ T JKETKUTIKTI JCHreie urepyl >KoHE XalbIKapallblK JCHreiie
OKYIIBIHBIH KOCIMTIK MYMKIHJIITIH KOFapJiaTy.

[Ipesunent H.O. Ha3zapbaeBThIH «OpkeHIey, KayillCi3iri xoHe OapiblK Ka3aKCTaH/bIK-
TapJbIH dJ1-ayKaThlH KeTepy» arThl Ka3akcTaH xaJiKblHA >KOJIaybIH/Ia jkac OybIHFA, OHBIH OlTiMiHE
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